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School Improvement Plan for Student Achievement K to 12 
 

The School Improvement Plan for Student Achievement and Well-Being (S.I.P.S.A.-W.B.) K to 12 

is: 

 A precise description of goals and actions that a School will take to improve learning, well-being 

and achievement for students, with a focus on: 

 Achieving Excellence; 

 Ensuring Equity; 

 Promoting Well-Being; and, 

 Enhancing Public Confidence. 

 

Achieving Excellence A Renewed Vision for Education in Ontario 2014 

 

The School Improvement Plan for Student Achievement and Well-Being is informed by the Board 

Improvement Plan for Student Achievement and Well-Being. 

 

The purpose of a School Improvement Plan for Student Achievement and Well-Being (S.I.P.S.A-

W.B.)   
 

The school improvement plan fulfills various purposes at each level of the Board.  The purpose of the 

School Improvement Plan for Student Achievement K to 12 (S.I.P.S.A.-W.B.) in the Greater Essex 

County District School Board (GECDSB) is to: 
 

Board 

1. Improve Student Achievement and Well-Being    

2. Provide a process of quality assurance, public accountability and public confidence. 

3. Support Superintendents and Principals as they lead others towards system goals as stated in the 

GECDSB’s Board Improvement Plan for Student Achievement (B.I.P.S.A.-W.B.).  

4. Provide a system planning process in an effort to facilitate the achievement of system goals. 

 

The School Improvement Plan for Student Achievement (S.I.P.S.A.-W.B.) is comprised of three 

components: Comprehensive Needs Assessment of Data; Planning, Design and Implementation 

Strategies; and Monitoring Strategies.  These components are structured around nine (9) essential steps: 

 Analysis of Data (student achievement, instructional practice, demographic, perceptual) 

 Indicators from the K-12  School Effectiveness Framework Indicators & Evidence that relate to 

the SMART goals; 

 SMART goals; 

 Targeted, research driven, evidence-based strategies;   

 Resources; 

 Professional learning; 

 Incremental Progress Monitoring; 

 Monitoring Responsibility; and, 

 Evaluation Cycle. 

 

 

 

 





 

 

Elements of the School Improvement Plan for Student Achievement K to 12 
 

The GECDSB School Improvement Planning Model provides a structure to align current research and 

best practice, with the School Effectiveness Framework K to 12 document, and the Board Improvement 

Plan.  The goal is to provide a tool for creating precise, strategic and school-specific plans that directly 

align high yield instructional strategies with the specific student learning needs identified by each school.  

 

The key principle of the School Improvement Plan for Student Achievement model is that of Precision.  

The School Improvement Plan for Student Achievement (SIPSA-WB) will assist schools in developing 

this instructional precision through a formal planning process and structure. 

  

i) The School Improvement Plans for Student Achievement and Well-Being,   will serve as action 

plans, identifying a limited number of precise strategies that have been selected, applied and 

monitored to address the specific needs of the targeted group or sub-group of learners, outlined in 

the SMART Goal(s). 

 

 ii) The GECDSB School Improvement Plan for Student Achievement and Well-Being model 

incorporates nine (9) research-based elements designed to maximize precision, focus and 

implementation.  These elements, categorized under the headings, (A) Comprehensive Needs 

Assessment of Data, (B) Planning design and Implementation Strategies, and (C) Monitoring 

Strategies, are detailed in this document. 

 

A. COMPREHENSIVE NEEDS ASSESSMENT 

 

Analysis of Evidence 

  

To ensure that the goals that schools select are the most important ones, schools must complete a 

Comprehensive Needs Assessment of Data that collects and analyzes not only ‘student performance 

evidence’ (such as student achievement scores: EQAO, OSSLT,   DRA, report cards marks and common 

assessments), but also ‘instructional practice evidence’ (teaching strategies/ practices,   or the number of 

classrooms that engage in a specific teaching/learning strategy).  A Comprehensive Needs Assessment of 

Data ‘drills down’ the evidence to sub-skill and subgroup levels to spotlight the greatest needs of students.     

Student Achievement Evidence incorporates Provincial, Board and school level assessments (e.g. EQAO, 

OSSLT, CASI ), but also report card marks, learning skills data, IEP recommendations, and attendance 

and credit accumulation data.  Demographic and Perceptual Evidence is also explored to reveal patterns 

and trends for consideration in the Comprehensive Needs Assessment of Data  

 

The School Effectiveness Framework K to 12 

 

The School Effectiveness Framework K to 12 document (SEF), outlines Indicators and Evidence of 

effective schools.  Thirty-One (31) indicators are identified and categorized under the six Component 

headings:  Assessment for, as, and of Learning; School and Classroom Leadership; Student Engagement; 

Curriculum, Teaching and Learning; Pathways, Planning & Programs; and Home, School and Community 

Partnerships (see SEF K to 12: Components and Indicators p. 15).  Each Indicator is described in terms of 

what it looks like/sounds like at the District, School, and Classroom level.  Indicators are also described in 

terms of the actions and skills that students can demonstrate.   The SEF process requires each school to 

conduct a Self Assessment, based on the six (6) Components and thirty-one (31) Indicators annually. The 

Self Assessment process assists schools in exploring their progress towards the full implementation of the 
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Indicators and Evidence of effective schools – identifying areas of strength, and areas requiring additional 

focus.  The SEF Self Assessment process is an essential component of the Comprehensive Needs 

Assessment model for schools.  Whole staff engagement in the process of evaluating ‘student 

performance evidence’, and ‘instructional practice evidence,’ and aligning these findings with the SEF K 

to 12 Indicators and Evidence of Effective Schools document, will allow schools to develop a precise and 

accurate baseline for effective improvement planning. 

 

Inquiry 

 

The Inquiry process serves to narrow the focus of your Comprehensive Needs Assessment.  The goal in 

the Inquiry process is to answer these questions: Which learning skills/strategies do our students struggle 

with the most? What group of students is most in need of improvement? In what aspects of the learning 

skill/strategy are students the weakest? Which instructional and leadership practices will most likely lead 

to the most rapid rate of growth for our students?  The Strategic Planning Chain (Appendix E) provides a 

model for the Inquiry process. 

 

When narrowing the focus and prioritizing school needs and strategies, make sure that the needs and goals 

that are identified are indeed factors within your direct control (such as instructional and leadership 

practices) and are school-based (instruction, assessment, and organizational practices). 

 

 

B.  PLANNING, DESIGN AND IMPLEMENTATION STRATEGIES 

 

SMART Goals: Specific Statements 

 

Make certain that your ‘goal statements’ are specific in identifying both, the learning skills/strategies to be 

addressed, and the students who are targeted for improvement.   Goals must also be targeted to the 

specific individuals (grade levels, or other identified groups of students) most in need of improvement, 

based on your Comprehensive Needs Assessment of Data. 

 

SMART Goals: Measurable Statements 

 

School Improvement Goals must be measurable and include a baseline of performance. It is critical to 

establish quantifiable outcomes for each goal. Measurable goals allow us to recognize and celebrate 

successes and gains when they are made throughout the process. This is impossible to do if you do not 

know the starting point of performance.  The baseline data also justifies the need for improvement in a 

given area.  

 

SMART Goals: Achievable Statements 

 

 Ensure that your ‘goal statements’ reflect an improvement level whereby attainment of the goals makes a 

significant impact on school level achievement and also guides school practices in Monitoring Strategies.  

The improvement target, therefore, needs to be challenging and serve as a catalyst for change, but also be 

based on the realities of the baseline data at each individual school. 

 

SMART Goals: Relevant Statements 

 

School Improvement Goals must precisely align with the priorities/needs established through the 

Comprehensive Needs Assessment of Data.  Ask yourself, “Given the data that we have just reviewed and 
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the priorities that we have set, does this SIPSA-WB goal directly lead to improvement in our area of 

identified need?” 

 

SMART Goals: Timely Statements 

 

Establish specific dates for measurement for all of your School Improvement Plan for Student 

Achievement and Well-Being goals. In addition, consider specifying in your plan, when the data will be 

reviewed and analyzed to evaluate the progress of the plan. 

 

Targeted, Evidence-Based Strategies and Action Steps 

 

Ensure that the Targeted, Evidence-Based Instructional Strategies/Action Steps, are informed by the 

research on effective teaching practices and that they target the students for whom the research-based 

strategies have proven most effective.     

 

The School Effectiveness Framework K to 12, Indicators and Evidence document is founded on research-

based, high yield strategies.  Schools should ensure that this document serves as the center-piece for 

discussions about improving student achievement. 

 

Resources 

 

Intentionally explore the key resource and support documents that are connected to your SMART Goals, 

instructional strategies and Action Steps.  The use of these references supports the development of 

common language and understanding for staff, and grounds the S.I.P.S.A.-W.B. in current, research-based 

practices.  Consider including the following documents: Think Literacy, Guides to Effective Instruction, 

Growing Success, Learning For All, Education For All, GECDSB Thumbnail Sketches, Curriculum 

Documents, LNS Monographs, DVDs, EDUGains as well as other Board and Ministry supports. 

 

Professional Learning 

 

When developing the SMART Goals, it is important to recognize the specific learning needs for staff 

associated with each instructional strategy.    

 

Identify a handful of critical professional learning components (specifically, five or fewer) that will have 

an impact on student achievement and are aligned with your school, Board and Ministry goals. Ensure 

that a majority of your professional learning strategies maintain a school-based focus. For instance, 

teachers should learn new instructional strategies to be applied in their classrooms with grade, division, or 

department colleagues.  As well, administrators must also learn how to supervise, support, and monitor 

teachers in using these new strategies. 

Parental Engagement Strategies 

 

   When possible, develop a Parent Engagement Action Step for each goal that describes engaging and 

empowering ways to include parents in improving student achievement. Current research supports the 

assertion that the most effective forms of parental involvement are those that engage parents in working 

directly with their children on learning activities in the home.  Identify and then address areas in which 

parents might need further training, education, and coaching to support your identified improvement goals 

(e.g.. providing workshops and content specific learning for parents on their role in supporting Math 

instruction at home for Primary students; or instructing parents in how to use your non-fiction guardians 

writing rubric at home with their children on writing tasks).  Research in this area indicates that parents 

generally want and need direction to participate with maximum effectiveness.  
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C. MONITORING STRATEGIES 

 

Progress Monitoring of SMART Goals 

 

Establish a clear plan for monitoring School Improvement Plan for Student Achievement and Well-Being 

goals.  The plan should clearly state what evidence will be collected, who is responsible for monitoring 

and reporting progress, and how often monitoring and reporting will occur.  The Monitoring Strategies 

should include a continuous improvement cycle that describes opportunities to alter the plan and make 

midcourse adjustments.  To accomplish this and reduce gaps in student learning, identify small-scale, 

school and Board-developed assessments that can be monitored with greater frequency, whenever 

possible.  The plan should also clearly articulate the type of evidence to be collected and analyzed, 

including both ‘student performance evidence’ and ‘instructional practice evidence’.   

 

Developing a monitoring schedule that tracks the key evidence of your S.I.P.S.A.-W.B. three or more 

times annually allows for much greater precision, a continuous focus on the identified goals, and 

opportunities to modify the plan as the evidence dictates.  The timing of the evidence collection should be 

coordinated with opportunities for staff analysis, reflection and planning based on the evidence.  It is 

critical to create opportunities to make a midcourse correction (change in Targeted Instructional Strategies 

or Action Steps) within your plan based on the data that you are monitoring. The most effective school 

plans set aside time to review progress toward goal achievement and make subsequent adjustments in 

instructional practices at prescribed intervals throughout the year.  

 

Responsibility 

 

Make certain that you provide clear guidance for planning, implementation and monitoring, and identify 

an appropriate person to be responsible for seeing the Action Steps to completion. Having everyone 

responsible for the actions steps is significantly less effective than identifying a ‘champion or advocate’ 

for each step, whose responsibility it is to coordinate a specific component of the plan.  Make certain that 

the Actions Steps and timelines for goals are coordinated with each other.  

 

Evaluation Cycle 

 

The Monitoring Strategies should be designed to compare anticipated outcomes with actual results in 

student achievement evidence and instructional practice evidence. The Evaluation Cycle should be 

designed to describe how ‘lessons learned’ in the S.I.P.S.A.-W.B. process will be applied to future 

learning plans. The evaluation plan should also be designed to be transparent in describing how the 

compared results (positive and negative) are communicated to the primary stakeholders.   

 

The process of identifying school needs, developing an improvement plan, and monitoring the results is 

cyclical.  The Evaluation Cycle allows a staff to compare the intended outcomes of the plan they 

developed with the actual results from the evidence collected throughout the year.  This analysis forms the 

basis of the Comprehensive Needs Assessment of Data  for next year’s continuous improvement cycle. 
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GECDSB School Improvement Plan for Student Achievement K to 12 
SMART GOAL Summary 
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A ‘treasure hunt’ into learning and 

strategic planning begins with a need to 

know something – a theory, a question, or a 

hypothesis that has come to us through 

some natural flow of logic, observation and 

evidence. 

Strategic Planning Chain 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

What part of the curriculum do 

our students struggle with most? 

In which critical expectations/ 

skills are our students the 

weakest? 

What sub-group of students are 

most in need of improvement? 

 

Which instructional strategies lead to 

the most rapid rate of growth for the 

targeted group? 

Evidence/ Data 

(Disaggregated by 

sub-groups & sub-

skills 

Evidence/ Data 

-Aspects of Skills 

-Investigate research- 

  based strategies 

-Consult expertise 

 

 

 Evidence/ Data 

-EQAO, DRA 

-SEF, CASI 

-Common  

 Assessments 

Evidence 

Evidence 

Evidence 

Evidence 

Adapted from The Handbook for 

SMART School Teams. 2002, p.63 

The Virtue of ‘Ugly Plans’ 
 
“I’m sorry that this document is a bit of a mess, but since my leadership team wrote this plan a few months ago, we’ve had 
changes in our student population, changes on our [staff], and new student achievement data.  We’ve had to modify some 
goals and add others.  We’ve had to add some intermediate objectives so that we can continuously monitor our progress and 
be aware of continuing changes during the school year.  In fact, I can’t promise you that this document won’t change again 
in the months to come as we attempt to monitor our progress and make mid-course corrections.” 

The Learning Leader, D. Reeves. 2006, p. 63 



 


